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This resource explores understanding about migration and its relationship with inequalities, using two animations produced as part of an 
international research project. The first of the animations, ‘The Story of Migration’ shares the story of migration that has come to dominate 
narratives and understanding of migration in the Global North. It invites us to engage critically with what we think we know about migration and 
where the information that this is based upon comes from. Who creates our knowledge, understanding and perceptions of migration? 

The second animation, ‘Our Story of Migration and Inequality’ offers an alternative narrative on migration told from the perspective of migrants in 
the Global South. It explores the overlooked, though statistically dominant, pattern of migration between countries within the Global South. 

Together, the animations help learners to reflect on how we currently understand migration and to explore how different stories might challenge 
existing narratives and open up spaces for more critical and creative dialogue. You do not need to be a migration expert to engage with this 
resource. The activities and notes have been carefully designed to support learners and their educators, but they are not prescriptive. Educators 
should feel free to adapt them to suit their own setting, curriculum, and learners.

The resource is organised into two parts following the two animations. We suggest that learners will benefit most from engaging with the resource 
sequentially, but it is possible to use only part/parts of the resource if your learners are already engaged in this issue or have done previous learning 
related to migration and inequality.
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This resource uses a number of visual or text prompts to help you navigate and use them 
easily. This page explains each prompt. 

Animations - ‘The Story of Migration’ / ‘Our Story of Migration’
The animations these materials are based on are available to watch here. We use the play symbol 
where we think you may wish to show all or part of an animation to your learners. If we are 
suggesting using just part of the animation we will provide the time segments to use in minutes 
and seconds in the format 1:23 (meaning 1 minute and 23 seconds).

Discussion  
We use this discussion symbol to show that the focus of the learning is through dialogue. Some elements of 
the content could be sensitive for some learners to discuss. We recommend reading our Short Guide to Creating
Safer Spaces before using the activities. There is also a Short Guide to Developing Dialogue and Oracy with ideas for improving dialogue.

Activity
We use this activity symbol to show that the focus of the learning is through some form of activity. This may require the use of accompanying 
slides or downloaded materials. You may also need to think about room layout, assigning groups or other planning. 

Sensitive topic
We use the caution triangle where we think a topic might be sensitive for some learners. It is hard to always know what might trigger feelings or 
discomfort and so a general sensing of learners should be ongoing, but this symbol is used to highlight certain parts that we believe could cause 
particular sensitivity.

...and finally
1.  Where we refer to downloadable activity sheets or slides used to support the learning, these will be indicated by a number related to where 
they come in the sequencing of the activity. 

2.  If we are referencing external sources or additional materials we will use a number like this1  to show that there is a reference. All references 
are provided at the end of these learning materials and hyperlinked directly to the source where possible.

3.  These materials have been created to support but not dictate learning. They are guided ideas, but we fully expect educators and other 
facilitators to adapt these ideas to best suit their focus and/or the needs and interests of those they are learning with.

Text that is in 

bold orange 

font like this 

indicates a 

linked resource 

for access or 

download.

https://positivenegatives.org/animated-learning/stories-of-migration/
https://positivenegatives.org/wp-content/uploads/2024/07/SAFER-Spaces-170124.pdf
https://positivenegatives.org/wp-content/uploads/2024/07/SAFER-Spaces-170124.pdf
https://positivenegatives.org/wp-content/uploads/2024/05/Dialogue-and-Oracy-130324.pdf
https://positivenegatives.org/animated-learning/unstoppable-beat/
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In addition to the main themes there is additional content to further support learning and engagement with Stories of 
Migration. This includes the following materials:

In the frame provides background information about the countries featured in the animations relating to these resources. 
Click on each image to visit the country profiles.

				  

BIG Issues: Inequality							         BIG Issues: Migration	
an overview of inequality to support learning				       an overview of migration to support learning

In the frame... BRAZIL
Photo by Andrey Câmara on Unsplash

Brazil is the largest and most populous country in South America, slightly smaller than the USA. 

It has a coastline with the Atlantic Ocean to the east and borders ten countries: French Guyana, 

Suriname, Guyana, Venezuela,Colombia, Peru, Bolivia, Paraguay, Argentina and Uruguay.

Brazil is known for its natural beauty and contains 60% of the world’s largest rainforest, the 

Amazon. It’s also famous for its vibrant culture with its cosmopolitan coastal cities of Rio de Janeiro 

and Sao Paulo. 

Brazil is a former Portuguese colony. The population is highly diverse and includes indigenous 

Americans and the descendants of African slaves and European settlers.

 
In the Frame: Brazil explores Brazil’s land, people, economy and more...

Where in the world?

Photo by Raphael Nogueira on Unsplash
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Learning

BIG 
issues Inequality

the uneven and/or unjust distribution of resources 
and opportunities

Photo by Nick Van Den Berg on Unsplash

Lifeworlds
Learning

BIG 
issues Migration

the movement of people from one place or country to another

Photo by Marjan Blan on Unsplash

Lifeworlds
Learning

In the frame... haiti
Photo by Heather Suggitt on Unsplash

Haiti is in the Caribbean. It includes the western third of the island of Hispaniola and small islands 

including Gonave, Tortuga, Grand Caye and Vache. The population is almost entirely descended 

from African slaves.

Haiti is bordered to the east by the Dominican Republic, which covers the rest of Hispaniola, to the 

south and west by the Caribbean, and to the north by the Atlantic Ocean.

The country is quite rugged and mountainous. The name Haiti is derived from the  indigenous 

Arawak place-name Ayti, meaning ‘Mountainous Land’. About two-thirds of the land is above 490m. 

.
 
In the Frame: Haiti explores Haiti’s land, people, economy and more...

Where in the world?

Photo by Jim McGlone on Flickr
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In the frame: HaITI

In the frame: Brazil
In the frame... Nepal

Photo by Sebastian Pena Lambarri on Unsplash

Nepal is a mountainous and landlocked country in Asia, surrounded by its two giant 

neighbours - China and India.  It is perhaps most famous for being home to 8 of the world’s 

10 highest mountains including Mt. Everest (8,849m).  

Nepal is one of the world’s poorest economies, ranked 186 out of 229 in the world.  Most 

of it’s people work in agriculture and there are few major industries, although tourism is of 

growing importance.  

In the Frame: Nepal explores Nepal’s land, people, economy and more...

Where in the world?

Photo by Sanjay Hona on Unsplash
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In the frame... MALAYSIA
Photo by Sara Mogan on Unsplash

Malaysia is in South East Asia and consists of two land areas - Peninsular Malaysia and 

East Malaysia - about 400 miles apart across the South China Sea. It is the only country with 

territory on both the Asian mainland and the Malay archipelago - the largest group of islands 

in the world. Peninsular Malaysia extends from Thailand to the north, and is connected to 

Singapore in the south by a bridge. East Malaysia extends across Borneo, an island that it 

shares with Indonesia. It is home to Mount Kinabalu (4,101m), the country’s highest point. 

Malaysia is popular with tourists because of its rich and diverse tropical rainforests, beautiful 

beaches and cultural heritage. There are concerns about the impact of development, palm oil 

plantations and illegal logging on the rainforests, particularly in northern Borneo.

 
In the Frame: Malaysia explores Malaysia’s land, people, economy and more...

Where in the world?

Photo by Muhammad Faiz Zulkeflee on Unsplash
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In the frame... south africa
Photo by Moheen Reeyad on Unsplash

South Africa is the southernmost country in Africa, bordered by Botswana, 

Mozambique, Namibia, Eswatini, Zimbabwe and Lesotho (situated within the country). Most 

of South Africa’s water supply comes from the mountainous regions of Lesotho. 

South Africa’s stunning, varied scenery and cultural diversity make it a popular destination 

for tourists. It is known for its plateaus covered with rolling grasslands,(highveld), and tree-

dotted plains (bushveld).
 

In the Frame: South Africa explores South Africa’s land, people, economy and more...

Where in the world?
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In the frame... ethiopia
Photo by Zeynep Sümer on Unsplash

Ethiopia is the largest country in the Horn of Africa. It is landlocked and bordered 

by Eritrea, Djibouti, Sudan, South Sudan, Kenya and Somalia. Its landscape is rugged and 

varied. The most spectacular region is the North Central massifs which form the ‘roof’ of 

Ethiopia. Here, Mount Ras Dejen is the highest point at 4,533m.
 

Most people live in scattered rural communities. To reduce travel, homesteads are generally 

scattered to be near farm plots. 
 

In the Frame: Ethiopia explores Ethiopia’s land, people, economy and more...

Where in the world?
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In the frame... burkina faso
Photo by Hugues on Flickr

Burkina Faso is a landlocked country in West Africa, bordered by Mali, Niger, 

Benin, Côte d’Ivoire, Ghana and Togo. The landscape is predominantly savanna, grassy to 

the north with some forest to the south.

Most people live in rural areas and engage in subsistence agriculture or raise livestock. 

  

In the Frame: Burkina Faso explores Burkina Faso’s land, people, economy and more...

Where in the world?
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In the frame... Côte d’Ivoire
Photo by Eva Blue on Unsplash

Côte d’Ivoire (Ivory Coast) is a small country in West Africa, bordering the North 

Atlantic Ocean, and the countries of Ghana, Mali, Guinea, Liberia and Burkina Faso. 

The country consists of four natural regions: a coastline that is just 64km wide, equatorial 

forest, cultivated forest and savannah. There are more than 60 ethnic groups in Côte 

d’Ivoire with just under half living in rural areas.
   

In the Frame: Côte d’Ivoire explores Côte d’Ivoire’s land, people, economy and more...

Where in the world?
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https://positivenegatives.org/wp-content/uploads/2024/05/BIG-issues-Inequality.pdf
https://positivenegatives.org/wp-content/uploads/2024/05/BIG-issues-Migration-131223.pdf
https://positivenegatives.org/wp-content/uploads/2024/12/In-the-Frame-BRAZIL-061224.pdf
https://positivenegatives.org/wp-content/uploads/2024/05/BIG-issues-Inequality.pdf
https://positivenegatives.org/wp-content/uploads/2024/05/BIG-issues-Migration-131223.pdf
https://positivenegatives.org/wp-content/uploads/2024/12/In-the-Frame-HAITI-091224.pdf
https://positivenegatives.org/wp-content/uploads/2024/12/In-the-Frame-HAITI-091224.pdf
https://positivenegatives.org/wp-content/uploads/2024/12/In-the-Frame-BRAZIL-061224.pdf
https://positivenegatives.org/wp-content/uploads/2024/07/In-the-Frame-Nepal-110324.pdf
https://positivenegatives.org/wp-content/uploads/2024/12/In-the-Frame-MALAYSIA-061224-LR.pdf
https://positivenegatives.org/wp-content/uploads/2025/05/In-the-Frame-South-Africa-020525.pdf
https://positivenegatives.org/wp-content/uploads/2025/05/In-the-Frame-Ethiopia-060525.pdf
https://positivenegatives.org/wp-content/uploads/2025/05/In-the-Frame-Burkina-Faso-060525.pdf
https://positivenegatives.org/wp-content/uploads/2025/05/In-the-Frame-Cote-dIvoire-070525.pdf
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Part 1 of this resource is based on the animation ‘The Story of Migration’. We strongly advise that 
educators watch this through a couple of times before using the activities. This will allow you to:

•	 familiarise yourself with the content;

•	 place the suggested activities in context;

•	 consider any sensitivities that may arise for your learners;

•	 think through the issues raised by this animation for yourself.

ACTIVITY 1: Starting with self
This activity begins by allowing learners to explore their existing knowledge of migration. The aim is to self-assess current understanding.

1.	 Explain to learners that this is a self-assessment activity to begin exploring the issue of migration. Clarify that it is not about 
being judged. Learners should respond as honestly as they can and not worry if others around them respond differently. It is not a 
competition and there are not right and wrong answers.

Resources: Learners will each need a copy of  Activity Sheet 1.1: Spidergram for this activity.

2.	 Introduce the ‘Spidergram’ using Slide 1 and explain, using the following, how it works:

•	 Each arm of the Spidergram is associated with a particular statement. 

•	 The arms are marked with numbers from 1 to 9. Number 1 indicates that you know nothing in relation to the statement on that arm. 
9 would indicate you know a great deal about that statement. You could be anywhere in between these two extremes.

•	 Look at each statement and think about how this applies to you and your current understanding or knowledge.

•	 When you have thought about it, make a mark on the arm and move on to the next statement, until you have done this for each of 
the arms on the Spidergram. 

•	 Now join up the marks that you have made to create a personal migration baseline shape (see Slide 2 for example). Ask learners 
to write their names somewhere on the Activity Sheet as you may want to come back to re-assess understanding at the end of the 
activities.

3.	 Invite learners to share and discuss their shapes with those around them. Ask: ‘How are they similar? How are they different?’

http://positivenegatives.org/wp-content/uploads/2025/05/Activity-Sheet-1.1-Spidergram.pdf
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ACTIVITY 2: engaging ‘the story of migration’
In this activity, learners will engage with the first of two animations: ‘The Story of Migration’. 

1.	 Show learners the animation from the beginning through to 4:40 and then pause the animation.

2.	 Invite reactions from learners and encourage an open dialogue about what they have seen. NOTE: You may want to show the animation 
a second time to support a deeper engagement with the film. 

3.	 Ask learners if it makes them reflect on their Spidergram in Activity 1 and their assessment of their current understanding.

4.	 Read out the following statements and use a simple Thumbometer* measure to 
see what learners think as a room:

“Migration is complex.”

“There is lots more to know about migration.”

“The media often only provides a partial picture of migration.”

“Migration is a highly political issue.”

“Migration is connected with inequality.”

“Migration can create strong emotional responses.”

“We have a responsibility to be better informed about migration.”

Thumbometer
* using a ‘Thumbometer’ to assess feeling/
reaction is a simple interactive method using 
thumbs to indicate a response:

Thumbs up indicates a positive 
response. 

Thumbs down indicates a negative 
response. 

Thumbs horizontal indicates a neutral 
or ‘not sure’ response. 
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ACTIVITY 3: migration takeaways
This activity is made up of a series of mini-activities. These are short provocations that can be used to help learners engage more critically with their 
existing knowledge and understanding of migration.

3.1 We are all migrants
1.	 In the animation we are told:

“The story of migration is all our story because once upon a time we were all migrants.” 

“Human movement has occurred throughout history.”

Invite learners to reflect on their own migration story and, if comfortable, to share it with a partner. Slide 3 can be used to support this.

2.	 Discuss with learners this question: What do we learn about ourselves and migration from doing this activity?

3.	 Extend the discussion further by asking whether learners can make any links between inequality and migration in their own stories.

4.	 Close the activity by displaying Slide 4 which shows a map of human 
migration over history. Discuss what we might learn from this.

Extension: Learners could create their own story of migration by using a blank 
map of the world (see Activity Sheet 3.1) to plot the movement of their family 
over time. They could make contact with family members to go back as far as they 
can. NOTE: A map of the UK (Activity Sheet 3.1b) is also provided for learners 
whose migration story may be limited to within the UK only. If their migration 
story includes elements of both, then learners might choose to use both maps. If 
they are able to, the following information could be recorded on the map:

•	 Location and movement (from where to where?)

•	 Nature of relationship (e.g. grandparent, great aunt)

•	 Approximate date of movement

http://positivenegatives.org/wp-content/uploads/2025/05/Activity-Sheet-3.1-Blank-World-Map.pdf
http://positivenegatives.org/wp-content/uploads/2025/05/Activity-Sheet-3.1b-Blank-UK-Map.pdf


3.2 patterns of migration
1.	 In the animation we are told that: 

“Consistently over the past 20 years, more than 96 per cent of the world’s population has not migrated.”

Ask learners: How does this challenge public perceptions of migration as expressed in the media and by politicians? Are 
you surprised by this figure?

2.	 Share Slide 5 which shows data from page 4 of Big Issues: Migration and ask learners:

Are there any surprises in the data that is shown here?

How does actual data on migration compare with what you hear about migration and what you previously thought about it?

3.	 You could reflect on this learning by making a ‘myth-busting’ poster about migration. This would include some of the popular myths 
that exist about migration (maybe things people have been told, or seen in social media/media, or heard from politicians etc) and then 
balance this with some factual statements drawn from the animation and from the Big Issues: Migration resource. 

The posters could include imagery and be designed to draw attention to, and challenge, dominant narratives and images on migration.

3.3 the people Behind the data
1.	 In the animation there is a focus on the ‘people’ that are behind the story of migration and not just the numbers and patterns.

2.	 Ask learners why they think the researchers and artists are encouraging us to see the people through the creation of this animation? 
What might their purpose be? [e.g. to create empathy for the human stories and real people behind the ‘data’ and ‘labels’ surrounding 
migration and the ways in which it is often portrayed to the public]

3.	 Mainstream media and politicians often talk about migration in broad terms using numbers and targets. What might the impact of 
talking about migration in this way be?  [e.g. to remove the people from the story and desensitise people to the plight of migrants]

PART 1: The Story of Migration 7

http://positivenegatives.org/wp-content/uploads/2024/05/BIG-issues-Migration-131223.pdf
http://positivenegatives.org/wp-content/uploads/2024/05/BIG-issues-Migration-131223.pdf
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How might not seeing or considering the people behind the 
numbers, make us feel about migration?

How does seeing and connecting with people change how we 
might see migration? 

[NOTE: talk about the danger of becoming desensitised by 
dominant migration narratives. This can feed into polarised and 
extreme (often misinformed) views. It can also create a culture 
of suspicion, mistrust and fear. Seeing and hearing from people 
can reduce or reverse this process.]

4.	 A short film made by British Red Cross that considers the ways in which refugees are talked about in the media (including social 
media) provides a powerful insight into how public perceptions of refugees might be shaped. Refugees are just one type of migrant 
(see migration terminology on page 3 of Big Issues: Migration), but the idea in this film could be equally applied to the way ‘migrant’ is 
used by politicians and in the media. Show the film to learners and invite responses from them. Questions to assist this might include:

What role should the media and politicians play in public discussions about migration?

What could the consequence of bias in media representations of migrants be? [NOTE: you could reference the 2024 UK riots following 
the false reporting of a young person committing a crime as a refugee/migrant]

What can we as recipients (audiences) of media (including social media) do, to be more responsible?

3.3 migration connects two places
1.	 In the animation we are told:

“Dominant migration narratives focus on where people move to, but not why they move. They focus on the impacts of the countries 
where people move to, but not on the impacts on the countries where they move from. They focus on the people who move, rather 
than on those left behind or those that return. And they focus more on the impacts of migrants on countries, than the social, 
economic, political, technological and environmental impacts of countries on migrants and their decisions.”

https://www.youtube.com/watch?v=sH_1haveiKk
http://positivenegatives.org/wp-content/uploads/2024/05/BIG-issues-Migration-131223.pdf
https://en.wikipedia.org/wiki/2024_United_Kingdom_riots


What can we learn from these observations? 

What does this suggest about our knowledge and understanding of migration?

[NOTE: establish that migration is about relationships and flows, and always connects at least two places.]

2.	 Having established migration as relational, ask learners to work in small groups (3-4 per group) to explore how their own lives are 
connected to migration. This connection could be direct (think back to 3.1 and their own migration stories) or indirect through the 
communities they live in, the products or services they consume, what they eat etc. They could use a large sheet of paper (A3 or 
bigger) with ‘Migration’ in the middle and then draw, annotate the connections they can think of.

Examples of connections include the following (on Slide 6 if needed to support learners):

•	 Language – the words/phrases we use

•	 Food – what we eat and cook with

•	 Music – styles, artists, influences

•	 Things – goods and products 

•	 Sports – games, individuals, teams etc

•	 Leisure – TV, past-times, books etc

•	 Media (including social media) – content, influencers, trends etc

You could also display Slide 7 that shows an artwork called ‘Everything is Foreign’ by Karrie Fransman 
(the same artist who created the  Story of Migration artwork) to give them further ideas.

3.	 Invite learners to share some of their thoughts back to the whole group, encouraging them to add to others’ ideas rather than repeat 
them. Alternatively organise a walking gallery for learners to visit each others ideas and see what they produced.

4.	 Finish by using the thumbometer (see page 6) to ask learners: ‘Does migration enrich cultures?’ 

Invite some learners to respond with examples that support their perspectives.

PART 1: The Story of Migration 10



Activity 4: Reflective pause
This last activity in Part 1 provides space for reflection on the existing story of migration that many of us are exposed to if we live in the Global North.

1.	 Focus learners on the part of the animation where it says:
 

“It’s time to rip up this story and write a new one based on new questions, new concepts and new ideas.”

Ask them to talk to a partner about why it might be important to write a new story. [NOTE: they can use their ideas from activities 1-3 
to help them develop their ideas.]

Invite pairs to share an idea with the wider group if they are happy to do so. Encourage pairs to build on each other’s ideas.

2.	 Show the remainder of the animation to learners. If you have time, you may wish to show it all from the beginning again and simply let 
it run through to the end. 

3.	 Having watched the end, ask learners if they have anything to add to their ideas about why a different story of 
migration might be needed. [NOTE: key concepts that are suggested by the MIDEQ researchers are – to focus 
on migration corridors rather than the bias and misrepresentation of south-north migration; to balance the 
focus by looking at the impact of migration on origin AND destination countries; to make more explicit the link 
between migration and inequality; to emphasise the humanity and relationships involved in migration.]

4.	 Inform learners that there is a second animation that was made by the same team at the end of their 
research on migration and inequality in the Global South. Ask them what questions they might hope 
for that film to answer. What would they want to learn from watching it?

Generate ideas as a group and record these in some form to return to later.

PART 1: The Story of Migration 11
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Part 2 of this resource is based on the animation ‘Our Story of Migration and Inequality’. We 
strongly advise that educators watch this through a couple of times before using the activities. 
This will allow you to:

•	 familiarise yourself with the content;

•	 place the suggested activities in context;

•	 consider any sensitivities that may arise for your learners;

•	 think through the issues raised by this animation for yourself.

It also enables you to see how ‘Our Story of Migration and Inequality’ builds upon and complements ‘The Story of Migration’ used in 
Part 1 of these resources.

ACTIVITY 5: SETTLING IN
This activity is designed to settle learners into the context of ‘Our Story of Migration and Inequality’. It will support them to think through the 
reasons for making a second animation and why this might be necessary/important. 

1.	 Inform learners that they are going to watch a different animation now. This one is called ‘OUR Story of Migration and Inequality’ 
instead of ‘THE Story of Migration’. Ask learners what they think might be significant about the change in the title. What do they think 
it represents? [NOTE: ‘THE’ story shares the dominant and filtered narrative around migration in the media. ‘OUR’ story presents a 
different perspective direct from the experiences of migrants themselves. It also engages with inequality as an issue associated with 
migration.]

2.	 Start the film and pause it almost immediately at the 7 second point after the narrator says:

“Are you sitting comfortably? Then this story is not for you”. 

Display Slide 7 that shows this statement and invite learners to discuss why we are told this. What might make it uncomfortable? 
[NOTE: responses you might draw out for learners if they are not forthcoming include: it challenges our current understanding/
knowledge; it can raise emotions through developing empathy with those depicted; it might create strong feelings about the issues 
involved (poverty, inequality, migration).] 
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3.	 Continue playing the animation (or restart from beginning) and run through until the 1-minute point where the narrator says:

“So, let’s spread our wings and visit some of the people we’ve met along the way”.

At this point revisit the opening question about ‘OUR’ story by asking learners: Who is telling us this story then? [NOTE: pick up that it 
is from 100s of researchers and 1000s of migrants, based in the Global South]

4.	 Display Slide 8 that shares a statement from this first part of the animation:

“This is a different kind of migration story to the one you may have seen in the media or heard from the mouths of politicians.” 

Discuss with learners: How is it a different story?  What is different about it?  Why might this “different” story be necessary?

Activity 6: Questioning knowledge
This activity engages learners in questioning how knowledge is acquired. Where do we get our knowledge from? Who creates our knowledge? Who 
controls the knowledge we receive (the knowledge brokers)? Is all knowledge reliable?

1.	 Remind learners about the idea that this is “a different kind of story” to the 
one they may have heard. One of the things that makes it different is where 
the story comes from: local researchers and migrants themselves, rather than 
through politicians and the media. 

2.	 Invite learners to engage with the idea that this raises questions about where 
we get our knowledge from and how reliable that knowledge is.

3.	 Introduce the idea of ‘voting with your feet’ [see box right].

4.	 Explain that the focus here is on which sources of knowledge might be MORE 
or LESS reliable when it comes to information about migration and inequality. 

Vote with your Feet
This method uses space in a room or outside 
and the mobility of people to express their 
opinions about a particular issue or statement. 

Place opposing or contrasting ideas/opinions 
at different points in the designated space.

When ready, invite people to move to (or 
towards) the corresponding position that 
they most agree or align with to get a visual 
representation of opinions. 
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These poles should be located at either end of the space you are working with and indicated ‘MORE’ and ‘LESS’ accordingly.

5.	 Use Slides 10 – 21 to introduce different actors/sources of knowledge (see below) and invite learners to move along the line in 
response to each. Once they have moved, invite responses by ‘interviewing the line’ to find out why they chose to stand where they 
did [NOTE: be careful not to offer judgement during the activity. It is about perspectives and not necessarily about right and wrong 
answers.]

	 Politician		  Influencer		  Celebrity 		  Teacher		  Parent			  Friend

	 News 			   Social Media		  Website		  Film			   Book 			   Researcher

Variation: An alternative group method for this is to use the downloadable Knowledge Broker Cards that can be printed and cut up 
for learners to organise along a table with the labels ‘More reliable’ at one end and ‘Less reliable’ at the other. Learners could then 
move around each other’s tables to see what other groups did before opening up a general discussion about how reliable different 
sources of knowledge are.

6.	 Invite learners to think about the stories created by MIDEQ researchers in these animations. How reliable do they think those stories 
are and why? [NOTE: draw attention to the fact that these stories have been generated by researchers working in local languages. They 
are examples of thousands of stories that have been collected to represent the experience of migrants. The research team collecting 
the stories do not work for the media or for political parties. Given this information, you might ask learners: 
why might it be important for the stories in these animations to be shared more widely? E.g. to share  
perspectives that are less well known, or ignored.] 

7.	 You might wish to extend the discussion further by asking learners whether similar questions 
about reliability come up in relation to other issues? What might you include? [NOTE: this 
could be true of climate change or mobile phone use for example.]

8.	 You could close by making a table together of what makes knowledge 
sources more or less reliable to draw out criteria that learners 
could use and carry forwards with them into various situations. Try 
to create this with ideas generated by learners (using elements 
discussed in step 5 above). Some examples are shown on page 15.

http://positivenegatives.org/wp-content/uploads/2025/05/Knowledge-Broker-Cards.pdf
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MORE reliable LESS reliable

Multiple voices

Reviewed and checked

Experience

Author/producer known

Publicly available (for scrutiny)

Human-based

Professional

Single voice

Unchecked

No experience

Author/producer unknown

Private 

AI-based

Personal

Activity 7: HUMANISING MIGRATION
This activity brings the humanity of migration to the fore and encourages learners to focus on the individuals, families and relationships that exist 
behind the numbers of migration that we see and hear in the media or through politicians.       	

1.	 Just before the 1-minute mark in the animation, the narrator invites us to “spread our wings and visit some of the people we’ve met 
along the way”.  Ask learners why the researchers and creators of this animation chose to put people at the centre of the story.

2.	 Explain to learners that they will now meet four people – Paul, Kabore, Myra, and Abraham – from four different countries and linked 
to four other countries through migration. Show the animation through from 1.00 to 5.31 to introduce learners to the four people and 
their stories.

3.	 Provide learners working in pairs or threes with a downloadable Story Sheet template that is designed to help unpack each of the four 
stories that have been shared. Explain that you will show the animation again, but this time you’d like them to note down details and 
any thoughts, reactions or questions they might have about each of the stories. 

+ -

http://positivenegatives.org/wp-content/uploads/2025/05/Story-Sheet.pdf


PART 2: OUR Story of Migration 16

[NOTE: you may want to pause the animation between each of the four stories to give learners time to note their ideas before moving 
on to the next story.]

4.	 When learners have had a chance to fill in their ‘story sheet’ encourage some sharing of ideas in the room (between groups) by going 
through each story and seeing what they noticed and/or felt about each.

5.	 Ask learners to imagine that it would be possible to ‘put yourself in the picture’ and to come face to face with the characters in the 
animation. If this were possible, who of the people we have met would they be most interested to meet and what might they want to 
ask them? 

Questions could be quite practical but 
may also be more emotive and relate to 
feelings and relationships for example. Invite 
responses from learners (and perhaps even 
hypothetical answers to their questions). 

[NOTE: this could also be done as a role play 
with learners taking on the character and the 
visitor positions.] 

[NOTE: this activity is good for purposefully 
building empathy by trying to imagine being 
in another’s shoes.] 
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Activity 8: WHY DO PEOPLE MOVE?
This activity focuses on the question of ‘why people move’. It introduces the idea of mobility as a way to think about migration and question the 
stigma that can be attached to migration as a word. 

1.	 Share Slide 22 that shows a statement from early in the animation: 

“This is a story about the fleers, the flyers, the seekers, the movers, the migrants”. 

Invite learners to look at this sentence and to focus on the words used. Working with a thinking/talking partner ask them to think about 
what the words tell them about why people might move.

2.	 Once they have had a few moments to share their ideas with each other, invite and record (on a whiteboard or flipchart) ideas from the 
room about why people move.
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3.	 Show Slide 23 that introduces the idea from Migration Studies of ‘push and pull factors’. Ask learners if they have heard of these before 
and understand what they are. Invite learners to define these for themselves if they are able and/or share Slide 24 to check there is a 
shared understanding.

4.	 Using the discussions started on the words from the animation, invite learners to develop their ideas into ‘push’ and ‘pull’ factors 
that might make people move. These could be listed into a simple table with two columns, or could be shared more creatively along 
a continuum from ‘push’ at one end to ‘pull’ at the other. They could be given different strengths by where they were on the line. 
Learners should be encouraged to come up with their own ways of organising their thoughts if they want to.  

5.	 Once learners have their ideas of push/pull factors, revisit the idea of inequality which is the main focus of 
migration in the animations. Use some of the following prompts to guide a discussion on this:

•	 How does inequality connect to the push/pull factors you have identified?

•	 Is inequality always a factor in why people move? 

•	 Where inequality is a factor, should people have the right to move to seek 
a better life?

•	 How might it feel to experience inequality? How might you respond?

[NOTE: a reminder that some of these topics can be sensitive and 
may be ‘close to home’ for some learners. You should assess this 
and provide appropriate support where needed.]
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Activity 9: the danger of a single story
This activity focuses on the danger of a single story and on how this relates to current understanding about migration. 

1.	 Reconnect learners with the idea that they have looked at 4 individual stories of migration, but remind them that these are just four of 
1000s of stories that were collected by the MIDEQ team in their research. There are many other stories. 

Ask learners: why might multiple stories about migration and inequality be important to tell?

[NOTE: two other stories have been developed into their own animations with accompanying teaching ideas and resources and could 
be explored as a ‘deep dive’ to follow on from this resource. ‘The Boy with More?’ shares the story of Krishna from Nepal whose father 
moved away to Malaysia for work. ‘Unstoppable Beat’ tells the story of Luc who left his family in Haiti to try and build a better life in 
Brazil so that he could bring his family with him. Slide 25 has QR codes that link to the two animations should you wish to make these 
available for learners for home learning.]

2.	 Introduce learners to the author Chimamanda Ngozi Adichie using Slide 26. Explain that she did a very famous TED Talk called ‘The 
Danger of a Single Story’ that has been viewed millions of times. 

[NOTE: The TED Talk is available here if you wish to show it or provide a link for learners to view it in their own time. The talk is just 
over 18 mins long.]

Give learners copies of the downloadable Single Story Extracts from Adichie’s talk (one sheet between 2/3 learners) and use Slide 27 
to guide discussion using the following prompts:

•	 How do Adichie’s ideas build on those learners already shared around why many stories might be important?

•	 Why do you think Chimamanda chose to use the word ‘danger’? 

•	 What is the danger she is referring to? [NOTE: ideas might include racism, stigma, loss of dignity, prejudice etc.]

•	 How might this ‘danger’ relate to stories of migration?

https://www.ted.com/talks/chimamanda_ngozi_adichie_the_danger_of_a_single_story?language=en
http://positivenegatives.org/wp-content/uploads/2025/05/Single-Story-Extracts.pdf
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3.	 Towards the end of the animation ‘Our Story of Migration and 
Inequality’ the narrator says: “our story of migration is a story about 
love and hope, food and music”. How does this challenge the existing 
single story of migration  Adichie talks about? How does the animation 
reflect the importance of multiple stories? What do you think is positive 
about the alternative stories that the animation tells us?

4.	 At the 6-minute point in the animation we are told “These are just 
some of the stories that we have heard on our journey”. Show learners 
the still image from the animation on Slide 28 sharing the MIDEQ 
process.

•	 What does the image tell us about how the stories were gathered/collected?

•	 Why do you think MIDEQ focussed its research on stories located in the global south?

•	 What could we learn from the MIDEQ process in our own lives, for the stories you encounter, and the stories you choose to tell or 
retell?

[NOTE: learners may raise issues such as the benefit of multiple sources, the importance of different perspectives, how things might 
look from different places, putting people at the centre of the stories we tell etc.]

Activity 10: becoming a storyteller
This activity focuses on our own role as storytellers. What stories might we tell/retell about migration and inequality.

1.	 Introduce learners to the idea that we are all storytellers in our own way. The things we choose to share or post on social media, the 
bits of news we choose to pass on, the conversations we have with friends, the books we read, the films we watch and share, the 
photos we take etc. These all connect with the idea of being storytellers.
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2.	 Invite learners to reflect on what they have learned, thought about, felt, whilst working through the ‘stories of migration’ activities. 
Suggest that they can do this however they wish and to be as creative as they want to be. Some ideas to share your key ideas/thoughts 
might include:

•	 create a meme for social media

•	 prepare a short slide deck

•	 design a poster 

•	 make a Zine

•	 make a paper boat and decorate it with your ideas/thoughts/feelings 

•	 write a short news article or blog

•	 create a myth-busting resource to challenge ideas about migration

•	 produce a poem or lyrics for a song

3.	 You could arrange an exhibition or other form of sharing event to showcase the ideas that 
learners come up with and their different creative approaches.
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